Abstract | Research in the study of affect in L2 learning acknowledges that attention to the social dimension can 'improve language teaching and learning' and that negative emotions such as anxiety, fear, stress, anger or depression may compromise our learning potential, whereas positive emotions such as self-esteem and empathy can ease the language learning process (Arnold and Brown 1). For the majority of learners, the classroom environment should be a place which encourages interaction and minimises negative emotions such as anxiety, which could interfere with such interaction. This study seeks to describe episodes of humour during peer oral interaction which may help generate a positive social dimension amongst learners.
The function of humor is to initiate and facilitate communication and development of social relationships. Through humor, consensus is achieved and social distance is reduced. As an aspect of the socioemotional role in informal groups, humor serves as a symbol of social approval promoting group solidarity.
The research described here analyses episodes when peers engage in humour during peer to peer oral interaction in the TBL classroom. The learners involved were adult learners at B1 level (Council for Cultural Co-operation European Committee 2001) who attended three hour weekly classes in groups of up to eighteen learners, all of whom were eighteen years of age or over. Recordings of students taking part in oral tasks were carried out in normal class time after the e -TEALS no. 6 (2015) : [51] [52] [53] [54] [55] [56] [57] [58] [59] [60] [61] [62] [63] [64] [65] [66] [67] Humour in Peer Interaction | Carolyn Leslie page 54
class teacher had explained the activity and distributed task sheets. Groups of between 2 and 4 students were chosen randomly and recorded simultaneously and in the same room for the duration of the task, which on average lasted approximately 15 minutes, using two voice recorders which were placed on the table in front of the students. All names have been changed. During the task itself the class teacher circulated helping students when necessary and answering learners' questions, as usual. These interactions were then transcribed and certain sections retranscribed and analysed using conventions from Conversation Analysis (CA). CA is a methodology which tries to explain the details of interaction and to 'uncover the communicative and social competences that structure and render meaningful talk-in-interaction' (Firth and Wagner 813). It is a multi-disciplinary methodology and has been applied to a wide range of academic areas, including language learning and teaching. The transcription conventions used can be seen in Appendix 1.
Qualitative Analysis of Peer Interaction
In Excerpt 1, Filomena, Bernardo and Lourenço are completing a dictogloss activity (Appendix 2). Line numbers shown are those from the original transcription and arrows indicate lines under discussion. This excerpt shows that when the group finishes the activity before their classmates, they continue to speak in English and exchange real world information about the Aztecs and football. On line 52 the triad finish the activity and this is followed by a 7 second pause. On line 53 Filomena extends the task by asking about a doubt she has and a short exchange between Filomena and Bernardo then ensues. On line 61 however this exchange finishes, as the interactants have completed the task. Then on line 62 Lourenço takes on the role as information giver and extends the task by initiating a conversation about the Aztecs. The above sequence exhibits an example of playful behaviour on Filomena's part as she does 'being the teacher' on lines 76 and 78. Here Filomena can be seen to shift to the teacher's identity by giving a teacher's positive assessment of Lourenço's utterance on line 76. The fact she does this dramatically by lengthening the word 'good', and speaking in a paused, measured rhythm shows how she is 'hamming up' this role, thereby injecting a certain amount of humour into the situation. This can also be seen on line 78 where she answers the question she asks on line 76 and uses a lack of intonation and 'no' to 'reprimand' Lourenço for 'straying' from the task at hand, although she orients to the playful nature of these exchanges by laughing on line 82. Kotthoff (qtd. in Reddington and Waring 3) mention role reversal as a humour typology in the classroom and here we can see an example of this. Filomena overtly embodies the role of the teacher rather than that of a student by shifting her style of delivery to that of the disapproving teacher, thereby invoking laughter in the others.
Excerpts 2 and 3 show João and Carlos taking part in a correction and discussion task (Appendix 3) and show how João in particular uses humour to create a positive social dimension. (2) ºwasn't, isn't?º is , (.) or you can be polite and tell him that the food is e:h (2) horrible ((laughter))
Reddington and Waring (6) identify three ways in which learners in the L2 classroom initiate humour through what they term disaligning extensions, by 'using a syntactically fitted extension to accomplish pragmatic subversion' through sequence pivots by 'producing talk that pivots to a new course of action' and sequence misfits, by 'producing a turn not projected by prior talk ' (17) . Excerpt 2 line 31 shows João taking part in a disaligning extension by completing e -TEALS no. 6 (2015): [51] [52] [53] [54] [55] [56] [57] [58] [59] [60] [61] [62] [63] [64] [65] [66] [67] Humour in Peer Interaction | Carolyn Leslie page 57
Carlos's expression on the previous line. The preferred completion would have been Tell him that the food is good. By extending Carlos's expression using 'Horrible', João is being playful and this is treated by both as such. 139  140  141  142  143  144  145  146  147  148  149  150  151  152  153  154  155  156  157  158  159  160  161  162 Bell (134) reports that little empirical research has been carried out on the use and comprehension of L2 humour, but notes that theories of verbal humour have traditionally been based on the notion of incongruity. She adds that types of humour include 'jokes, narratives or anecdotes, one-liners, puns, riddles, irony, banter, hyperbole, teases, pranks, wordplay, mockery and parody'. Excerpt 3 shows how João and Carlos together construct a humorous imaginary scenario. From lines 144-149, João initially discusses how he would tell someone if they were hot or ugly, then, from lines 150-159 they discuss how João would invite a beautiful woman to his house to cut her hair, as he cuts his hair himself. Lastly, on line 170, João is involved in a sequence misfit (Reddington and Waring 13) by attending to Carlos's comment on his sister rather than attending to the topic under discussion -if someone had a horrible haircut would they tell him/her. As noted by Reddington and Waring this type of extension often has a subversive overtone, in this case unmasking Carlos as telling lies for the purpose of the task. Again both treat these sequences as humorous as can be seen through their mutual laughter. through television. This is an example of how word play can introduce humour into peer oral interaction. The group then continue the task by describing the typical Portuguese woman today. This leads Carlos to suggest (line 198) that one difference between Portuguese women now and in the past is that in the past they had 'moustaches', i.e. facial hair, but that now women are more concerned about their appearance, and this provokes laughter amongst all three members of the triad. 189 190 191 192 193 194 195 196 197 198 199 200 201
they dress better and take care (.) take care of take care their theirselfs yes of their appearance, yes theirselves (.) more, (.) because in the past (2) eh: portuguese womens are known (2) ºbasically they have ((laughs)) (1) a moustacheº ((laughs)) for having a mou:stache ((all 3 laugh)) and nowadays ((laughter)) (2) with spas and ((laughter)) (4) and (2) esthetical centres, (.) they can have Excerpt 4 and the mention of the moustachioed women is an example of hyperbole or an anecdotal reminiscence of life in Portugal in the past. Again use of humour here, as in other contexts, could create a positive social dimension and encourage participation amongst learners.
It would seem that some of the learners in this study are adept at 'being playful' in the language learning classroom, and can bring their real world 'playful' personas to bear in peer interaction. Their humorous talk serves to make the language learning experience more enjoyable and motivating, could lower the affective filter, broadens the range of interactional patterns amongst peers, offers learning opportunities and allows them to explore different identities.
Conclusion
The language learning classroom is different to other classrooms students may experience in that it is social in nature. Within a sociocognitive framework, learning takes place in a social context through interaction with others, and it is this use of the language that promotes learning. In addition, interaction has long been seen as an activity which can promote learning opportunities from a cognitive viewpoint. The interaction hypothesis of SLA was formulated in the early 1980s and e -TEALS no. 6 (2015): 51-67 Humour in Peer Interaction | Carolyn Leslie page 61 much empirical research has been carried out in the intervening years which supports the link between interaction and L2 learning. These interactions can foster a sense of belonging, or can alienate. They can encourage or discourage positive attributions, especially in the task based learning classroom where oral interaction with a peer forms the basis of classroom activity.
However traditionally these studies have ignored the social setting which is intrinsic to any interaction in the L2 classroom. In the language learning classroom, the social context is a crucial factor for learning, and teachers who disregard its importance do so at their peril. As teachers, it is our responsibility to provide the best learning environment we can and although some may see their role simply as a conveyer of content, this will not lead to successful learning or teaching. Calls have been made over the years for more research which takes social factors into consideration. This study is a response to such calls and it adds to our knowledge of how learner talk can scaffold the affective states of others and create a positive social dimension conducive to learning. It is also important to point out that previous studies on humour in the language classroom mentioned here (Bell; Reddington and Waring) have looked at humour between native speakers and non-native speakers and between learners and the teacher respectively. The present study shows that learners use the same humour mechanisms while working together in pairs or groups as are used in learner/native speaker interaction.
As most work on humour in the L2 classroom to date has focused on episodes between teacher and learners, future research could usefully focus more on humour in peer to peer interactions. A useful additional tool in further research would be the use of video which could give a greater insight into non-verbal communication e.g. gesture, eye gaze and facial expression, and how learners use these to convey meaning and build relationships. 
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